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ABSTRACT
This study investigated the effects of discrimination on the social and academic
adjustment of black and Asian students attending a predominantly white university.
Major fmdings include: 1) Black students experience more discrimination compared to
white and Asian students; 2) Students that reported personally experiencing
discrimination had lower social adjustment than those that did not report personal
experiences of discrimination; 3) Students that had lower social adjustment also had
lower academic adjustment; 4) The academic adjustment of black students was lower
compared to white and Asian students. However, once social adjustment was taken
into account there was no difference in the academic adjustment of black and white
students. The academic adjustment of Asian students was slightly better than white
and black students after controls. This study demonstrated that social and academic
adjustment were effected by discrimination. Discrimination appeared to be
debilitating and hampered the social and academic adjustment of black and Asian
students.
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INTRODUCTION
Why is it that students of color experience difficulty adjusting to
predominantly white colleges and universities? Discrimination may be one of the
causal factors since discrimination has been found to be prevalent at white colleges
and universities (Hurtado, 1992). However, little research has actually examined the
effects of discrimination on the college adjustment of stUdents of color.
The present study investigates the effect of discrimination on the social and
academic adjustment of black and Asian students at a predominantly white university.
It will be determined if there are racial differences in the experience of discrimination
and the effect discrimination has on college adjustment.
The presence of students of color on predominantly white campuses which had
previously prohibited these students from enrolling is a positive sign that people of
color have gained greater access and opportunity to attend a broader range of colleges
and universities. However, several factors continue to limit the potential for
successful matriculation and degree attainment of people of color. Students of color
attending predominantly white colleges experience considerable adjustment difficulty.
To be sure, many of their adjustment problems are common to all college students;
but students of color face distinctive problems (Webster, et.al., 1979).
Black and Asian students may attend predominantly white institutions where
their personal and cultural needs are not meaningfully addressed and where racial
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tensions and conflicts are commonplace in the social environment.
The following recent events give an idea of the problems which black and
Asian students have encountered at predominantly white institutions:
In the fall of 1992 at the University of Massachusetts at Amherst,
a black residential advisor was beaten up by a white visitor and
feces were smeared on the door of his room.
At Georgia State University in Atlanta, 70 black students staged a
sit-in at the Office of the President after unknown students scrawled
racially insulting graffiti on a campus trash can. (Elfin & Burke, 1993)
In 1987 at the University of Connecticut, several Asian students were spat
upon and harassed on their way to a semiformal dance. (Sheridan, 1994)
In October of 1994, a professor at City College of New York stated that
blacks are genetically inferior and that racism is sometimes justified
(Miller, 1994).
Due to the racially motivated outbreaks in the United States, there is a strong
need to address race relations in America's institutions. As the United States
continues to become more ethnically, culturally and racially diverse, schools face an
increasingly heterogeneous population of students. It is the university's responsibility
to meet the needs of these diverse cultural groups and to assist them in integrating
into society (Reid, 1988).
,
Williams (1991) states, ".. .learning to see the differences, to understand the
pernicious subtlety of what it means to live in a culture of racism - these are the
issues we must be debating in universities"(p.59).
Research which considers the perspective of students of color may benefit this
college student population by aiding institutions in inteIpreting the experiences of
students of color and generating more comprehensive strategies for instituting change
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at the student and institutional levels. Recognition of the relevance of culture-specific
adjustment strategies may help students to adjust to the predominantly white college
environment, as well as enhance their self-image as people of color. Additionally,
understanding the different experiences between black and Asian students on a
predominantly white campus may help to eliminate the idea of the 'model minority'
which is a hindrance to all students of color. If one particular ethnic group is thought
to be the standard for all, then the needs of this 'model minority' and the needs of all
students of color may be ignored. The college adjustment of students of color needs
to be explored in order to enhance the quality of the college student experience.
LITERATURE REVIEW
The earliest studies of black students at predominantly white colleges, such as
Hedegard and Brown (1969) investigated black students expectations and experiences
during their initial year of college as compared to white students. Questionnaires were
administered to a random sample of black and white freshmen. Hedegard and Brown
(1969) found that black freshmen at the University of Michigan were less active either
as spectators or performers in broadly cultural, intellectual, and artistic enterprises. It
was also found that black and white students reported academic goals as primary;
however, black students were less satisfied than whites with the help the college had
given them in progressing towards their goals. The questionnaires were administered
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during the second semester of college therefore, college experiences and effects could not
truly be assessed.
Studies of Asians in higher education began to scantly appear in the 1960's. This
research included studies on selected Asian groups, particularly Chinese and Japanese.
In the 1970's and 1980's, research on Asians increased and also included a wider range
of Asian groups. In 1971, Sue and Sue examined the cultural and identity conflicts
experienced by Asian American college students and found that these conflicts had
negative effects on the self-esteem and socioemotional adjustment of Asian students.
Many of the students experienced psychological stress and alienation. As a result, the
academic performance of these students were detrimentally affected.
These psychological problems have been intensified by incidents of racial
harassment against Asian students. Asian students have become more concerned about
incidents on campus which are covert rather than overt forms of racism. These incidents
include, "...derogatory remarks by instructors about the limited English proficiency of
Asian immigrant students, subtle racist statements about Asians by both instructors and
students, or expressions of resentment by other students toward the achievement
orientation of Asian students.. ". These incidents can effect the social adjustment as well
as the academic performance of Asian students.(Suzuki, 1994, p.273)
Problems experienced by diverse student subgroups will vary as underrepresented
ethnic and racial group populations increase. Most students of color on a predominantly
white campus tend to feel more culturally and ethnically alienated than white students
(Loo and Rollison, 1986). Hsia (1987-88) reports that the greater than average selectivity
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applied to Asian students in the admission process builds resentment towards Asians who
perfonn at higher than average levels. This process alienates Asian students from each
other and from their classmates.
Two cases in particular illustrate the existence of educational discrimination
against Asians. The admission rate of Asian Americans at Brown University had
continuously been higher than the overall admission rates. Surprisingly, between 1980
and 1983 the admission rate of Asian Americans dropped below the overall admission
rate. Recognizing this sudden drop, the Asian American Student Association of Brown
University investigated and ultimately reported the following fmdings:
1. "The Asian American admission rate dropped from 46 percent to
26 percent, while the overall admission rate [only] declined
from 27 percent to 24 percent.
2. An analysis of academic qualifications between Asian American
and white American applicants did not show significant changes
for Asian Americans that would justify the decrease in their
admission rate.
3. The acceptance of the "model minority" stereotype by the university
administration and admissions office resulted in reduced efforts to
recruit Asian American students" (Aguirre & Turner, 1995, p.174).
As a result of the investigation, Brown University admitted their unethical
measures and implemented the policy that the admission rate of minority applicants who
demonstrated academic qualifications analogous to those of nonminority applicant should
be equivalent to the admission rate of nonminority applicants (Aguirre & Turner, 1995).
An event similar to the Brown University incident transpired at The University
of California at Berkeley. Although the pool of Asian American applicants increased
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between 1979 and 1984, the percentage of Asian American freshmen declined (Takagi,
1990). The Special Committee on Asian American Admissions investigated the
discrepancy and reported factors responsible for the decline in Asian American freshmen
admissions:
1. "The university's decision not to guarantee admission to applicants under
the Educational Opportunity Program, but under affmnative action (that
is, applicants from economically disadvantaged backgrounds but who are
not members of underrepresented groups) had a significant effect on Asian
American freshmen admissions because the majority (90 percent) of BOP
applicants were...Asian Americans.
2....decided to raise the minimum GPA for admission, but not the minimum
scores on college entrance exams....Since Asian American applicants were
more likely to gain admission to Berkeley on the basis of their GPA, and
white students on the basis of their test scores, the changes in the minimum
GPA discriminated against Asian American applicants. That is, Asian
American applicants had to meet higher standards than white applicants.
3....applicants of "permanent alien" status not meeting a minimum SAT verbal
score would be redirected to another [University of California] campus.
Although this decision was reversed ten days later, the admissions office
established a minimum score of 400 on the verbal part of the SAT for
immigrant applicants only. The implementation of a minimum SAT verbal score
was an obstacle to Asian American applicants. "
(Aguirre & Turner, 1995, p.175)
A number of admission officers have ~~ded that it is necessary to restrict the
admission of Asian applicants because the enrollment of Asian Americans would
supersede the enrollment of whites (Takagi, 1990). University administrators have
rationalized the necessity of a restrictive admissions policy by stating that it is a way to
ensure the elimination of "reverse discrimination" which would be detrimental to
qualified white applicants. However, restrictive admissions policies are actually a fonn
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of direct discrimination against Asians. (Aguirre & Turner, 1995)
Although Asian students experience discrimination, Webster et.al. (1979) indicates
that blacks are more likely to view themselves as victims of racism and discrimination
than are Asian, hispanic and white students. Findings from a cross-section of research
suggest that black students who attend predominantly white universities experience
greater difficulty in college adjustment than their white counterparts. Black students
perceive greater racial tension and hostility in their environment (Wright, 1981), express
lower levels of satisfaction (Gibbs, 1982) and feel less identified with the institution than
do White students (Allen et.al., 1984).
Pounds (1987) described the ways in which black student's collegiate experiences
are different from those of white students. He states, "Black students come from diverse
cultural, social, and economic backgrounds, which often are not acknowledged or
appreciated on campus...they are less satisfied and involved with campus life...black
students are either unaffected or negatively affected by their college environment. ..black
students feel isolated and alienated on White campuses" (p. 28-29).
D'Augelli and Hershberger (1993) studied the experiences of black students at a
predominantly white college in comparison to their white counterparts. Subjects
completed the General Well-Being Schedule which measures six aspects of subjective
well-being - health worry, energy level, satisfaction, depressed mood, emotional-
behavioral control, and anxiety - as well as a -total adjustment score". Subjects also
completed The Experiences with Minority Issues measure which asked respondents about
their personal contact with various underrepresented groups and their views of verbal and
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physical harassment of these groups. The questionnaire specifically asked black students
about both general and personally experienced incidents of verbal harassment of blacks
on campus. Subjects were asked the frequency of harassment other~verbal (i.e.
property- damage, physical attack) and about the identity of the harassers. The fInal
measure assessed students' social support networks.
Analyses of the data found a significant difference in the well-being of black
students as compared to white students. Black students reported less energy, life
satisfaction and lower total well-being. Only 11 % of the black students report never
hearing a disparaging remark. about blacks on campus; 41 % reported hearing such
remarks occasionally, 28 % often and 20% frequently. When asked if they knew of
incidents where blacks were mistreated on campus, two-thirds of the black respondents
reported knowledge of such treatment based on race. Significantly fewer white students
reported such knowledge. Almost half of the black students reported it was very likely
that the average black person would be mistreated on campus; significantly fewer white
students believed the likelihood that a black person was more likely to be mistreated on
campus. Most of the harassment reported by the black students was verbal and they
identifted white students as the most common victimizer. Other forms of harassment also
occurred but at a much lower level. Students who were directly harassed were more
unhappy about the campus, even to the extent of feeling unprotected or changing their
behavior to avoid harassment.
D'Augelli and Hershberger (1993) contend that of all the data collected about the
students' experiences on the campus, the experience of racial discrimination was the only
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distinguishable difference noted between black and white subjects that may help to
explain the differences in overall life satisfaction.
Research conducted by Centra (1970) point toward the existence of a dual
environment between black and white students. He found that there were many on-
campus activities in which black students, as compared to white students, were involved
only minimally. Extracurricular programs have been shaped by and for the dominant
'student culture - white and middle-class. Centra (1970) also indicates that dating and
social life was also an activity in which black students were involved only marginally.
Black students interest or needs in this area should be no different than white students;
therefore, other reasons must account for their lack of involvement. Centra (1970) offers
discrimination by fraternities, sororities and other social clubs as one explanation.
Evidence for a dual environment also comes from the fact that black and white students
view the racial environment much differently. Black students were very aware of their
minority status and perceived their colleges as places where race or background
determined friendships and associations.
These perceptions and experiences coupled with a climate of racial discrimination
has a debilitating affect on the college adjustment of students of color. Stikes (1984)
states, "Racial discrimination is the fundamental difference between blacks and whites
in society and on the college campus" (p.103).
Wesley and Abston (1983) studied black college students' satisfaction at two
predominantly white universities in the deep south. A random sample of undergraduate
students at two universities were administered the College Student Satisfaction
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Questionnaire. The results suggested that black college students were significantly less
satisfied with their college experiences than white students. Black college students were
dissatisfied in the following areas: (1)" Grades received for the work they perfonned; (2)
No provisions for opportunities to meet social relevant goals; and (3) Acceptance by the
faculty or students as worthwhile individuals.
Fleming (1984) conducted longitudinal research which addressed the theory that
black students have more difficulty in white colleges because of their race. The
comparison of white and black student profIles showed that black students have special
problems in predominantly white college settings that white students do not share.
Fleming (1984) states that, "...the environment at white colleges supports the
development of white students and assists the integration of intellectual and interpersonal
energies that is the task of late adolescence. Unlike black students, white students adjust
well to the academic institutions and have no complaints about alienation or unfairness
in the classroom...when white students are disenchanted with academics.. .it is for reasons
that are less devastating to cognitive functioning than seem to be the case for black
students" (p.136). Of the four Southern predominantly white institutions surveyed by
Fleming (1984), none was found to encourage black student growth.
The social atmosphere encountered by students of color is often unresponsive to
their developmental needs. In examining the social adjustment needs of students of color
Fleming (1981) states, "Although most of our evidence comes from studies of black
students, our daily experiences suggest that the same problems are encountered by other
students of color as well" (p.279).
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Students of color face unique challenges if their environment does not allow them
to experience a sense of belonging - an essential component for social adjustment
(pounds, 1987). Feelings of belonging are typical of persons who enjoy interpersonal
relationships, intimate contacts with other people, a sustained relationship with a primary
significant other or partner, and a close familial context (Hughes, 1987). Due to the
small number of students of color on a predominantly white campus, these students may
fmd have a hard time fmding and interacting with their underrepresented peers, and the
lack of interaction may negatively affect their social adjustment.
Nieves (1977) pointed out that feelings of nonentitlement to a college education,
withdrawal and cultural alienation are characteristic of students of color.
Smith's (1980) fmdings indicate that black students attending a predominantly
white university are in a whirlwind of confusing racial identities. They see their
universities as hostile places where white students and faculty perceive that all blacks are
at the university as a result of affirmative action.
Institutions tend to be slow to change. In 1969, Egerton stated that few
universities he studied had demonstrated "either the skill or the determination to educate
students who differ markedly from the middle-class white students they are accustomed
to having" (p.69). Research suggests that this statement is still true today.
Research fmdings reveal that "the sociocultural alienation of students of color at
a predominantly white university is greater than that of white students and that feeling
of cultural domination and ethnic isolation are the forms in which the alienation is
experienced (Loo and Rollison, 1986, p.71). Many students of color fmd that policies
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and activities are designed for white students, and the same thing ~olds true in the
academic environment (Bourassa, 1991).
Nettles (1991) indicated that students' college experiences and the attributes of
their college or university contribute to the perfonnance of black and white students. He
administered the Student Opinion Survey to 4,094 students and 706 faculty from thirty
colleges and universities in ten Southern and Mid-Atlantic states. The thirty universities
consisted of large predominantly white public, black public, regional predominantly white
public, white large private, and bltck private universities. Nettles (1991) found that at
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predominantly white institutions, white students are better integrated academically and
have fewer interfering problems which contributes significantly to their college
performances. Black students have stronger feelings of discriniination, lower academic
integration and more interfering problems which impact negatively upon their
performances.
A review of the literature suggests that the campus racial environment influences
the college experiences of students of color. Students of color who attend predominantly
white colleges have been shown to experience difficulty in adjusting to an environment
which is culturally different and socially alienating. Whether a student reports positive
or negative, a satisfactory or unsatisfactory educational experience is affected by the
predominant racial composition of his or her campus. (Allen & Haniff, 1991).
13
RESEARCH HYPOTHESES
Research has shown that black and Asian students who attend predominantly
white universities experience difficulty in adjusting academically and socially. The
present study examines the effect of discrimination on the social and academic adjustment
of black and Asian students attending a predominantly white university. In contrast to
earlier research, this study takes into account student's background characteristics, their
adjustments to particular settings, and the perceived social climate on campus in order
to arrive at an accurate portrait of what these students experience on a predominantly
white university and how such experiences affect social and academic adjustment.
Based on the review of the literature, the following hypotheses are
proposed:
Hypothesis 1:
Black students experience· more discrimination than white or Asian students.
Hypothesis 2:
Students that report personally experiencing discrimination have lower social
adjustment than those that do not report personal experiences of discrimination.
Hypothesis 3:
Students that have lower social adjustment will have lower academic adjustment.
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Hypothesis 4:
The academic adjustment of black students will be less than Asian and white
students.
METHOD
Subjects
The subjects for the study consist of black, Asian, and white students attending
Lehigh University, a predominantly white private university in the Eastern region of
Pennsylvania. The subjects consisted of 224 students who responded from a total sample
of 364 students. The ethnic composition of the respondents was 33 % black, 43.8 %
white, and 23.2 % Asian. Table 1 and Table 2 show the sex and class identification of
the subjects by race. The subjects were 48.7% male and 51.3% female. The class
identification of the subjects was 23.2 %freshman, 33.5 % sophomore, 28.1 %junior and
15.2% senior.
Instruments
Questionnaire
The mail-in questionnaire contains a series of 34 statements to solicit information
on demographics, academic and social adjustment, grade point average, discrimination
experienced on campus~ perceived discrimination, perceived prejudice and attitudes which
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express prejudice.
Procedure
A questionnaire was sent through campus mail to a random sample of white and
Asian students generated from the Lehigh University telephone directory. A list of the
black student population was obtained from the Office of Student life. All of the black
students received the questionnaire due to the small number of these students at Lehigh
University. All students received a follow-up phone call to ensure prompt return of the
questionnaire.
Measures
Demographics
Sex
This variable is coded as 1 'male' and 2 'female'.
Class Standing
Subjects are asked their current class standing. This variable is coded as
1 'freshman', 2 'sophomore', 3 'junior' and 4 'senior'.
Race
This variable is coded as 1 'black', 2 'white' and 3 'asian'. For the regression
analysis, a new variable for 'black' was created and coded as 1 'black' 0 'non-black'.
A new variable for'Asian' was created and coded as 1 'Asian' 0 'non-Asian'.
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Permanent Home Residence
This variable is coded as 1 'urban', 2 'suburban' and 3 'rural'.
High School
Subjects are asked the racial composition of their high school. This variable is
coded as 1 'predominantly black', 2 'predominantly white', 3 'predominantly asian'.
Home Neighborhood
Subjects are asked the racial composition of their home neighborhood. This
variable is coded as 1 'predominantly black, 2 'predominantly white' and
3 'predominantly Asian'.
Discrimination
Racial discrimination or discriminatory behavior is described as treating a
category of people unequally solely based on their racial identification. The variable,
discrimination, is measured by asking subjects to respond to the statement, "I have
experienced discrimination at Lehigh University". Responses are coded as 0 'no' and
1 'yes'.
If subjects have experienced discrimination they are asked to indicate the type or
fonn of discrimination experienced which include: ethnic jokes, harassment by virtue of
your race, condescension, overt hostility, verbal racist comments, written racist
comments, racist graffiti, exclusion, differential treatment in class, differential treatment
outside of class, and/or other. These variables are coded as 0 'no' and 1 'yes'.
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Perceived Discrimination
Perceived discrimination was measured by asking the subjects to rate on a five
point Likert scale their response to the following question: "Whether or not you have
experienced discrimination yourself, please indicate the degree to which you feel
discrimination against students of color is a problem at Lehigh University". The
responses are coded as 1 'A very significant problem', 2 'A problem' 3 'Uncertain' 4
'Not a significant problem' and 5 'Not a problem at all' .
Attitudes which express prejudice
Prejudice is described as a preconceived negative judgement about a category of
people. Subjects are asked to respond tb the following statement: "At Lehigh, I have
come into contact with people who have prejudice attitudes towards people of color".
Responses are coded as 0 'No' and 1 'Yes'.
Perceived Prejudice
Perceived prejudice is measured by asking the subjects to rate on a five point
Likert scale their response to the following question, ·Please indicate the degree to which
you feel prejudice attitudes against students of color is a problem at Lehigh University.
The responses are coded as 1 'A very significant problem', 2 'A problem', 3
'Uncertain', 4 'Not a significant problem', 5 'Not a problem at all'.
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Academic Adjustment
The dependent variable for this study is the academic adjustment scale. The
additive scale consists of several Likert scale items adapted from the work of Fleming
(1984) in addition to cumulative grade point average. On the Likert scale items subjects
are asked the extent to which they agree or disagree with ten statements. The responses
are coded as, 5 "Strongly Agree, 4 "Agree, 3 "Uncertain", 2 "Disagree", and 1
"Strongly Disagree". Responses to the statement, "I face obstacles at Lehigh which may
prevent me from reaching my career goals" are coded as, I "Strongly Agree", 2
"Agree", 3 "Uncertain", 4 "Disagree", 5 "Strongly Disagree". Grade point average was
grouped into five categories. This variable was. coded as 1 'Less than 2.30', 22.30-
2.69', 3 '2.70-2.99' 4 '3.00-3.29' and 5 '3.30-4.00'. Academic adjustment was
computed by creating an additive scale consisting of the following variables:
Variables
FAIR
ACADPER
ATTEND
TEACHERS
OBSTACLES
ADM
COMPETE
Statement
I feel that the grading at Lehigh is fair.
I am satisfied with my academic performance.
I am happy with my decision to attend Lehigh.
The teachers are interested and encouraging.
I face obstacles at Lehigh which may prevent me from
reaching my <;arrer goals.
The campus administrators at Lehigh are helpful.
I feel that I am able to compete academically at Lehigh.
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GRAD
COURSES
ACADSUC
GPA
I plan to pursue graduate or professional education. ~-,
I am satisfied with my courses.
I feel that I am academically successful.
Cumulative grade point average
The reliability coefficient for the academic adjustment additive scale was
Alpha=.8802.
Social Adjustment
Social Adjustment was measured by an additive scale consisting of several Likert
scale items adapted from the work of Fleming (1984). Subjects are asked the extent to
which they agree or disagree to ten statements. The responses are coded as, 5 'Strongly
Agree', 4 'Agree' 3 'Uncertain', 2 'Disagree', 1 'Strongly Disagree'. Responses to the
statement, "I feel excluded from campus activities" are coded as, 1 'Strongly Agree', 2
'Agree', 3 'Uncertain', 4 'Disagree', 5 'Strongly Disagree'. Social adjustment was
computed by creating an additive scale consisting of the following variables:
Variables
LIKE
DATE
EXCLUDE
RECOM
Statements
In general, I like the people I have met at Lehigh.
I am satisfied with the dating situation at Lehigh.
I feel excluded from campus activities.
I would recommend Lehigh to any of my friends.
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SOCSUC
CLOSE
TOTAL
XC
TALK
I feel that I am socially successful at Lehigh.
I have many close friends at Lehigh.
I feel a part of the total college community.
I participate in extra-curricular activities at Lehigh.
There are people I can talk to on campus if I have a
problem.
The reliability coefficient for the social adjustment additive sCale was Alpha
=.835~
RESULTS
The first part of the analysis consisted of crosstabulations using the chi-square test
of significance. Tabulated were racial differences by sex, class rank, permanent home
residence, high school, home neighborhood, experience with discrimination, forms of
discrimination, perceived discrimination, prejudice attitudes, perceived prejudice,
membership in campus organizations and campus social activities attended per week
The second part of the analysis consisted of analysis of variance using Eta as the
measure of association. The analysis consisted of an examination of the effects of race
and experience with discrimination on social and academic adjustment.
The third part of the analysis consisted of a multiple regression analysis using
academic adjustment as the dependent variable. The independent variables included
black, Asian, experience with discrimination and social adjustment.
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Background Characteristics
Substantial background differences were found between black, white and Asian
students. Table 3 indicates that there were significant differences in the permanent home
residence of the students, with 67.6% of the black students coming from urban areas,
compared to 29.6% of the white students and 34.6% of the Asian students
(x2=31.00, p=.OOOOO). More than twice as many white students (66.3%) came from
suburban areas than did black students (32.4%). 59.6% of the Asian'students reported
their permanent home residence as suburban.
Table 4 shows that 40.5 %ofthe black students attended predominantly white high
schools, compared to 93.9% of the white students, and 59.6% of the Asian students
(x2=174.82, p=.OOOOO).
Table 5 shows that 33.8% of the black students indicated that the population of
their home neighborhood was predominantly white, compared to 93.9% of the white
students, and 53.8% of the Asian students (x2=194.15, p=.OOOOO).
Personal Experience with Discrimination
The analysis revealed significant differences in personal experience with
discrimination between racial groups (x2=73.74, p=.OOOOO). Table 6 shows that 73%
of black students experienced discrimination compared to 46.2 %for Asian students and
9.2% for white students.
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Forms of Discrimination
Table 7 indicates that there was a difference in the forms of discrimination which
black and Asian students experienced. 42.3 %of Asian students experienced ethnic jokes
and 19.2% experienced verbal racist comments compared to 28.4% and 17.6% of black
students and 6.1 % and 2.0% for white students, respectively. Black students reported
experiencing harassment by virtue of race (16.2%), condescension (17.6%), overt
hostility (14.9%), written racist comments (18.9%), racist graffiti (23.0%), exclusion
based on race (27.0%), differential treatment in class (32.4%) and, differential treatment
out of class (35.1 %). Conversely, Asian students reported experiencing harassment by
virtue of race (9.6%), condescension (11.5%), overt hostility (9.6%), written racist
comments (9.6 %), racist graffiti (7.7 %), exclusion based on race (9.6%). differential
treatment in class (15.4%) and, differential treatment outside of class (13.5 %). White
students experienced the formentioned variables at less than or equal to 2.0%.
Perceived Discrimination
Table 8 indicates that there were also racial differences in the perceived degree
of discrimination on campus (x2=69.24, p=.OOOOO). Blacks perceived discrimination
as either a very significant problem (18.9 %) or a problem (37.8 %) more than whites (0 %
and 9.2%) and Asians (9.6% and 28.8%), respectively.
Attitudes which express prejudice
Table 9 indicates that 91.9 %of black students have come into contact with people
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who hold prejudice attitudes against students of color compared to 78.6% of white
students and 71.2% of Asian students (x2=12.86, p=.01194).
Perceived Prejudice
The analysis revealed significant racial differences in the perceived degree of
prejudice attitudes against students of color on campus (xz=73.63, p=.OOOOO). Table
10 shows that blacks perceived prejudice attitudes to be a very significant problem
(32.4%) and a problem (51.4%) compared to whites (1.0% and 24.5%) and Asians
(11.5% and 38.5%).
Campus Organizations
Table 11 shows that the three groups differed significantly on their membership
in campus organizations (xz=27.77, p=.OO596). 18.9% of black students reported
membership in less than 2 organizations compared to 6.1 %of white students and 17.40 %
of Asian students. 18.4% of white students reported membership in 5 or more
organizations compared to 2.7% of black students and 13.4% of Asian students.
Campus Activities
Table 12 shows that the three groups differed significantly on the number of
campus social activities attended per week (xz=51.37, p=.OOOO). 52.5% of black
students reported participation in less than 2 campus social activities per week compared
to 10.2% of white students and 34.7% of Asian students. 62.2% of white students
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reported attending three or more campus social activities per week compared to 14.9%
of black students and 38.4% of Asian students.
Academic Adjustment
The data for academic adjustment was analyZed by using analysis of variance and
regression analysis. Table 13 shows than an analysis of variance revealed significant
racial differences in academic adjustment (Eta=.3670, F=16.41, p=.OOOO). Blacks
students showed less academic adjustment (mean=36.94) compared to white students
(mean=42.51) and Asian students (mean=41.19).
Table 14 shows that there are significant differences in academic adjustment by
experience with discrimination. (Eta=.4578, F=56.22, p=.OOOO). Students who
experienced discrimination were less academically adjusted than students who did not
experience discrimination (mean=36.54 compared to mean=42.80).
Table 15 shows that black students who did not experience discrimination
(mean =41.80) were less academically adjusted compared to white students
(mean =42.67). However, Asian students who did not experience discrimination
(mean=43.89) were better academically adjusted compared to white and black students
who did not experience discrimination. The black-white gap was greater for those who
experienced discrimination. Blacks who did experience discrimination (mean=35.07)
were less academically adjusted compared to white (mean =41.00) and Asian
(mean=38.04) students.
Table 16, Model 1 of the regression analysis shows that being 'black' is
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negatively associated with academic adjustment (Beta= -.35, PS.OO(1). This indicates
that being 'black' detrimentally affects academic adjustment.
Model 2 shows that being 'Asian' had a negative but not statistically significant
association with academic adjustment (Beta= -.08, ns).
Model 3 introduces the 'experience with discrimination' variable into the analysis.
Introducing this variable reduced the negative effect of being 'black' on academic
adjustment. However, it remained statistically significant (Beta=-.16, PS.05). The
association of being 'Asian' and academic adjustment remained nonsignificant
(Beta= .03,ns). Experience with discrimination had a negative association with academic
adjustment (Beta=-.38, p~.OOOI).
Model 4 introduces social adjustment into the analysis. As a result, the negative
effect of being 'black' became nonsignificant (Beta=.01, ns). The effect of being
,Asian' on academic adjustment became statistically significant (Beta= .15, p.5,..OS).
Social adjustment reduced the negative effect of experience with discrimination.
However, it remained statistically significant (Beta=-.18, p~.05). Social adjustment had
the strongest association with all the variables (Beta=.49, PS.OOOl). The variables in
Model 4 explained 36% of the variance in academic adjustment.
Social Adjustment
Table 17 shows that an analysis of'variance revealed significant racial differences
in social adjustment (Eta=.5841, F=57.23, p=.OOOO). Black students were less socially
adjusted (mean=28.66) compared to white students (mean=35.77) and Asian students
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(mean =30.98).
Table 18 shows that there are significant differences in social adjustment by
experience with discrimination (Eta=.60S9, F=128.76, p=.OOOO). Students who
experienced discrimination were less socially adjusted than students who did not
experience discrimination (mean=28. 18 compared to mean=34.93).
Table 19 shows that black students who did not experience discrimination
(mean=31.3S) were less socially adjusted as compared to white students (mean=36.12)
and Asian students (mean=33.71). Again the racial gap was greater for those who had
experienced discrimination. Black students who did experience discrimination
(mean=36.12) were also less socially adjusted than white students (mean=32.33) and
slightly less socially adjusted than Asian students (mean=27.79).
DISCUSSION
This study has provided an analysis of the effect of discrimination on the social
and academic adjustment of black and Asian students attending a predominantly white
university. The hypotheses are confIrmed in this study. Major fmdings include: 1)
Black students experience more discrimination compared to white and Asian smdents; 2)
Students that reported personally experiencing discrimination had lower social adjustment
than those that did not report personal experiences of discrimination; 3) Students that had
lower social adjustment also had lower academic adjustment; 4) The academic adjustment
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of black students was lower compared to white and Asian students. However, once
social adjustment was taken into account there was no difference in the academic
adjustment of black and white students. However, this result may be due to the small
number of black students in the sample. The academic adjustment of Asian students was
slightly better than white and black students after controls.
This study demonstrated that social and academic adjustment were affected b~
discrimination. More ,specifically, the social adjustment of blacks was more affected by
discrimination than the social adjustment of Asians. Similarly, the academic adjustment
of Asians was less when they had experienced discrimination compared to when they had
not experienced discrimination. The academic adjustment of blacks was detrimentally
affected by discrimination. Thus, discrimination did appear to be debilitating and
hampered the social and academic adjustment of students of color.
In comparing Asian and black american educational achievements, Asians have
progressed further than black americans. One reason for this disparity is that Asian
Americans have particular background advantages over blacks. Asians are "more likely
to have fathers that graduated from college, attained postgraduate degrees and have been
employed in professional or managerial positions" (Doob, 1993, p.128).
An unresponsive environment may have.adverse effects on the college adjustment
of black and Asian students. However, black students tend to report more experiences
of discrimination on predominantly white campuses because the prejudices and racism
accompanying their history continue to engender more racism than the history of Asians
(Nagamoto et. al., 1987). The oppression of blacks in America has been longer and
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more widespread than that of Asians. Additionally, racism in America has been separated
into a black and white concept because in comparison to Asians, blacks are more
dissimilar in appearance. The darker skin color may result in more reported experiences
of discrimination. Skin color differences in the racist American environment had an
impact that they did not and do not have in other places. This characteristic expedited
the belief that blacks were prone to evil impulses. Psychoanalysts have found among
their patients a psychic association of blackness with darkness, fear, evil, danger,
sexuality, and aggression (Comer, 1991). Table 20 (Turner and Singleton, 1978, p.1012)
illustrates the racial beliefs of the dominant culture during several periods of American
history. Slavery has had a major effect on the psyche of blacks. Racial discrimination,
prejudice and stereotypes of people of color tends to be a "normal" part of American
society.
Although not as pervasive and longstanding as the oppression of blacks in
America, Asians have also experienced overt discrimination in the past and subtle forms
of discrimination in the present. The experience of discrimination is 'one factor which
may explain the differences in racial groups in social and academic adjustment.
However, other factors not explored in the present study may also contribute or influence
this finding.· One such factor is the small number of black and Asian students on
campus. This may have an effect on students' social relationships and their views on
campus life. Additionally, further research might explore in more depth ideas suggested
by Erikson (1968). In Eriksonian theory (1968) the transitional period between childhood
and adulthood is artificially extended in our technological society. The usual uncertainty
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about adult roles, the search for continuity and the problem of establishing an identity
all become exaggerated. There are two central and interrelated tasks of adolescence.
The fIrst is developing the capacity for intimacy and attainment of a sense of social
solidarity. However, social isolation comprises a problem for many black students on
white campuses - a problem which hinders the natural developmental needs during
adolescence for interpersonal sharing (Willie & McCord, 1972).
The second task of adolescence is attainment of task competence. Adolescents
are "eager to be affinned by peers, to be confinned by teachers, and to be inspired by
worthwhile ways of life" (Erickson, 1968). According to Weatherby (1981), the
absence of support in combination with inner stress could have negative effects for
students as they are confronted with normal life changes. The experience of overt and
covert racism in campus interactions may create a climate of rejection and hostility for
some students of color. Further research may explore personality characteristics and the
socioemotional adjustment of students of color at a predominantly white university.
LIMITATIONS OF THE STUDY
The results of this study cannot necessarily be generalized to other students or
other campuses. Students of color attending a predominantly white university located in
their own metropolitan area would experience a different transition, as would students
who live with their families during college. The social climate differs from campus to
campus as do the amount and quality of resources available.
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CONCLUSION
These findings confinn the observations of Webster et.a!. (1979), Nettles (1991)
and Loa and Rollison (1986). Webster et.a!. (1979) argues that black students are more
likely to view themselves as victims of discrimination than Asian and white students.
Almost three-fourths of the black students in this study reported personally experiencing
discrimination. Nettles (1991) asserts that predominantly white universities cater to the
dominant culture therefore, white students have better academic adjustment compared to
black students. Moreover, black students experience more discrimination which impacts
upon their academic adjustment. The climate for black students at a predominantly white
university, as reported by the students in this sample, was sufficiently problematic to
interfere with academic performance. Black students are a relatively recent addition to
many colleges, and may fmd themselves faced with an environment which has been
shaped by and for the dominant culture. Loa and Rollison (1986) contend that students
of color on a predominantly white university feel more culturally and ethnically alienated
than wbite students. More than three-fourths of the black students and almost half of the
Asian students in this study did not feel a part of the total college community. Almost
three-fourths of the black students and half of the Asian students felt excluded from
campus activities. Black students were involved only marginally in campus organizations
and campus social activities as compared to white students. Since these students interests
in social life would be no different than for wbite students, other reasons must account
for their lack of involvement and feelings of exclusion. This study suggests
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discrimination as one explanation. The three racial groups viewed the racial environment
quite differently. Black and Asian students not only experienced discrimination but also
perceived discrimination and attitudes which express prejudice to be a very significant
problem on campus compared to white students.
These findings underscore the complexity of the problem of the adjustment of
students of color to white college campuses. This study suggests that a predominantly
white university does not produce the best environment for students of color. Students
of color arrive on campus with fewer resources, many having made a more drnmatic
change in their lives than their white student counterparts. A major challenge
confronting predominantly white universities is how best to address the needs of students
of color. Smith (1981) makes .the following recommendations:
1."Orientation: [Students of color] should receive orientation to university life
which will give them: (a) assurance of belonging, (b) an understanding
of academic and social expectations, and (c) a knowledge of
resources for assistance.
2.Cultural SuWOrt: Universities should support and encourage pride in the
culture of students of color, in formal and informal ways. Support and
strengthening of Ethnic Studies programs would be a formal effort. Informal
opportunities include bringing culturally diverse scholars and artists to campus.
3.Counseling: Trained counselors should be available who understand and support
[students of color] and their cultures.
4.Culturally diverse faculty-administrators: A more culturally diverse staff is
necessary to serve as models of achievement and as resources to assist with
problems.
5.White faculty-administrative leadership: White faculty and administrators need
to become sensitized to the discrimination and hostility which [students of color]
face - and which they may well be purveyors. These faculty and administrators
must provide leadership in acquiring culturally diverse faculty and administrators
and in securing formal and informal supports for the diverse cultures.
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6.Culturall,y diverse orpnizations: Acting in their own behalf, [students ofcolor]
must organize and protect their own cultural, political, and economic interests.
Students of color are their own best and surest advocates"(p.304-S).
Ifpredominantly white universities continue to actively recruit students of color
then they must provide the resources and the support services which these students
require. Recruitment and retention should go hand-in-han~. Love (1993) states that "the
graduation rate of black students in the predominantly white institutions is about one-third
less than white students" (p.27). It is necessary not only to recruit students of color but
also to implement effective retention programs. The attitude of the institutional leaders
must change to eliminate discrimination and allow students of color to feel comfortable
in such institutions.
McIntosh (1988) argues that discrimination not only puts others at a
disadvantage but it also gives the white population an advantage. White privilege can
be likened to "an invisible package of unearned assets which [white people] can count
on cashing in each day, but about which [they] were meant to remain oblivious" (p.l).
Much of the oppressiveness of racism and discrimination is unconscious. McIntosh
(1988) writes, "Whites are taught to think of their lives as morally neutral, normative,
and average, and also ideal, so that when we work to benefit others, this is seen as work
which will allow "them" to be more like "us" (PA). Society tends to see discrimination
and racism only in individual acts not in social systems. People of color are reminded
everyday of their status in society whether through the media, the economic system or
the educational curriculum.
The educational system should be used as a tool to promote diversity. As society
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becomes more culturally diverse, predominantly white institutions are challenged to
promote and value diversity. A true multicultural society acknowledges the value of
varying cultural backgrounds as beneficial to the society-at-large. Katz (1990) writes:
"Multiculturalism will be achieved only when we understand that each person
makes a unique and positive contribution to the larger society, and do so
because of, rather than in spite of, his or her differences. A multicultural
perspective must build on strength, not weaknesses; on contribution, not
limitation; on opportunity,not deficiency...By utilizing our cultural, racial,
and other differences, we can increase our range of resources. Our differences
can result in greater productivity, better problem solving, and greater synergy"
(p.2).
Smith (1981) concludes that racial incidents on predominantly white campus are
a signal that the educational welfare of students of color is a Continuous struggle, not
only to achieve access to previously denied opportunities but also to sustain the gains
already achieved and to press forward for educational parity. The doors which opened
during the turbulent sixties can easily close, without strong resistance.
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TABLES
Table 1:
Sex of subjects
by Race
Black White Asian ~
Sex of subject 1 ill 1 .llil. 1 ill I2W.
Male 45.9 (34) 46.9 (46) 55.8 (29) 48.7 (109)
Female 54.1 (40) 53.1 (52) 44.2 (23 51.3 (115)
Column Total 100.0 (74) 100.0 (98) 100.0 (52) 100.0 (224)
Table 2:
Class of subjects
by Race
Class of subjects Black White Asian Row
1 ill 1 .llil. 1 .llil. Total
Freshman 21.6 (16) 23.5 (23) 25.0 (13 ) 23.2 (52)
Sophomore 36.5 (27) 32.7 (32) 30.8 (16 33.5 (75)
Junior 28.4 (21) 28.6 (28) 26.9 (14) 28.1 (63)
Senior 13.5 (10) 15.3 (15) 17.3 (9) 15.2 (34)
Column Total 100.0 (74) 100.0 (98) 100.0 (52) 100.0 (224)
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Table 3:
Student's Permanent Heme Residence
Permanent Black White Asian ~
Home Residence
.\: .00. .\: .00. 1: .un. I2al
Urban 67.6 (50) 29.6 (29) 34.6 (18) 43.3 (97)
Suburban 32.4 (24) 66.3 (65) 59.6 (31 53.6 q.20)
Rural 0.0 (O) 4.1 (4) 3.8 (2) 2.7 (6)
No Answer 0.0 (0) 0.0 (O) 1.9 (1 .4 (1)
Column Total 100.0 (74) 100.0 (98) 100.0 (52) 100.0 (224)
Pearson X2=31.00,df=6,p=.00003
Table 4:
Racial composition of Students' High School
Predominant race Black White Asian Row
of high school
.1 .llil. .1 .llil. .1 .llil. Total
Black 58.1 (43) 0.0 (O) 0.0 (O) 19.2 (43)
White 40.5 (30) 93.9 (92) 59.6 (31) 68.3 (153)
Asian 0.0 (O) 0.0 (O) 38.5 (20) 8.9 (20)
No Answer 1.4 (1) 6.1 (6) 1.9 (1) 3.6 (8)
Column Total 100'.0 (74) 100.0 (9a) 100.0 (52) 100.0 (224)
Pearson X2=174.82,df=6,p=.00000
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Table 5:
Racial Composition of Students' Neighborhood
Predominant Race Black White Asian Row
of Neighborhood 1: ill 1: ill 1: ill Total
Black 64.9 (48) 0.0 (0) 1.9 (1) 21.9 (49)
White 33.8 (25) 93.9 (92) 53.8 (28) 64.7 (145)
Asian 0.0 (0) 0.0 (0) 42.3 (22) 9.8 (22)
No Answer 1.4 (1) 6.1 (6) 1.9 (1) 3.6 (8)
Column Total 100.0 (74) 100.0 (98) 100.0 (52) 100.0 (224)
Pearson X2=194.15,df=6,p=.00000
Table 6:
Student'S Personal Experience
with Discrimination
Experienced
Discrimination
YES
NO
Column Total
Pearson
Black White Asian
}: ill 1: ill }: ill
73.0 (54) 9.2 (9) 46.2 (24)
27.0 (20) 90.8 (89) 53.8 (28)
100.0 (74) 100.0 (98) 100.0 (52)
X2=73. 74, df=2, p=. 00000
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Row ------
Total
38.8 (87)
61.2 (137)
100.0 (224)
Table 7:
Forms of discrimination
personally experienced by students
Forms of Black White Asian ~
Discrimination 1 ill 1 ill 1: ill IQll!
Ethnic Jokes 28.4 (21) 6.1 (6) 42.3 (22) 21.9 (49)
Harassment by
virtue of rac 16.2 (12) 1.0 (1) 9.6 (5) 8.0 (18)
Condescension 17.6 (13) 2.0 (2) 11.5 (6) 9.4 (21)
Overt Hostility 14.9 (11) 1.0 (1) 9.6 (5) 7.6 (17)
Verbal Racist
Comments 17.6 (13) 2.0 (2) 19.2 (10) 11.2 (25)
Written Racist
Comments 18.9 (14) 1.0 (1) 9.6 (5) 8.9 (20)
Racist Graffiti 23.0 (17) 1.0 (1) 7.7 (4) 9.8 (22)
Exclusion based
on race 27.0 (20) 0.0 (0) 9.6 (5) 11.2 (25)
Differential
treatment
in class 32.4 (24) 2.0 (2) 15.4 (8) 15.2 (34)
Differential
treatment
outside of class 35.1 (26) 1.0 (1) 13.5 (7) 15.2 (34)
Other 6.8 (5) 0.0 (0) 7.7 (4) 4.0 (9)
Column Total 100.0 (74) 100.0 (98) 100.0 (52) 100.0 (224)
38
Table 8:
Degree to which students feel discrimination
against students of color is a problem on campus
Perceived Black White Asian ~
Discrimination 1 ill 1 ill 1 ill I2.tli
Very Significant 18.9 (14) 0.0 (0) 9.6 (5) 8.5 (19)
Problem
A Problem 37.8 (28) 9.2 (9) 28.8 (15) 23.2 (52)
Uncertain 20.3 (15) 13.3 (13) 9.6 (5) 14.7 (33)
Not a Significant
Problem 21.6 (16) 33.7 (33) 19.2 (10) 26.3 (59)
Not a Problem
at all 1.4 (1) 42.9 (42) 32.7 (17) 26.8 (60)
No answer 0.0 (0) 1.0 (1) 0.0 (0) .4 (1)
Column Total 100.0 (74) 100.0 (98) 100.0 (52) 100.0 (224)
Pearson X2=69.24,df=10,p=.00000
Table 9:
Student's contact with people
who hold prejudice attitudes
against students of color
Black White Asian Row
Contact }: ill }: ill }: ill Total
Yes 91.9 (68) 78.6 (77) 71.2 (37} 81.3 (182)
No 6.8 (5) 21.4 (21) 28.8 (15) 18.3 (41)
No answer .4 (1) 0.0 (0) 0.0 (0) .4 (1)
Column Total 100.0 (74) 100.0 (98) 100.0 (52) 100.0 (224)
Pearson X2=12.86,df=4,p=.01194
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Table 10:
Degree to which students feel attitudes which express
prejudice towards students of color is a problem on campus
Perceived Black White Asian Row
Prejudice 1 .un. 1 m 1 m ~
Very Significant 32.4 (24) 1.0 (1) 11.5 (6) 13.8 (31)
Problem
A Problem 51.4 (38) 24.5 (24) 38.5 (20) 36.6 (82)
Uncertain 10.8 (8) 15.3 (15) 9.6 (5) 12.5 (28)
Not a Significant
Problem 5.4 (4) 32.7 (32) 23.1 (12) 21.4 (48)
Not a Problem
at all 0.0 (0) 26.5 (26) 17.3 (10) 21.4 (48)
Column Total 100.0 (74) 100.0 (98) 100.0 (52) 100.0 (224)
Pearson X2=73.63,df=8,p=.00000
Table 11:
Number of campus organizations/groups
in which student is involved
Number of campus Black White Asian Row
organizations ! ill 1: m ! .llil. Total
0 2.7 (2) 2.0 (2) 3.8 (2) 2.7 (6)
1 16.2 (12) 4.1 (4) 13.5 (7) 11 10 . 3 (23)
2 32.4 (24) 28.6 (28) 32.7 (17) 30.8 (69)
3 39.2 (29) 29.6 (29) 15.4 (8) 29.5 (66)
4 6.8 (5) 17.3 (17) 21.2 (11) 14.7 (33)
5 2.7 (2) 15.3 (15) 9.6 (5) 9.8 (22)
6 0.0 (0) 3.1 (3 ) 3.8 (2) 2.2 (5)
Column Total 100.0 (74) 100.0 (98) 100.0 (52) 100.0(224)
Pearson X2=27 .7, df=12, p=. 00596
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Table 12:
Number of campus social activities
student attends per week
Number of campus Black White Asian ~
social activities 1: .llil. 1: .llil. 1: ill I2tli
Less than 1 21.6 (16) 2.0 (2) 13.5 (7) 11.2 (25)
1 31.1 (23) 8.2 (8) 21.2 (11) 18.8 (42)
2 32.4 (24) 27.6 (27) 26.9 (14) 29.0 (65)
3 13 .5 (10) 44.9 (44) 28.8 (15) 30.8 (69)
4 or more 1.4 (1) 17.3 (17) 9.6 (5) 10.3 (23)
Column Total 100.0 (74) 100.0 (98) 100.0 (52) 100.0 (224)
Pearson X2=51.37,df=8,p=.00000
Table 13:
Analysis of Variance
Academic Adjustment by Race
Mean Academic Adjustment
Black
White
Asian
36.9444
42.5111
41.1923
Eta
.3670
F
16.4184
Sig.
.0000
Sum of Squares
1292.04
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Mean Sq
646.02
Table U:
Analysis of Variance
Academic Adjustment by Experience with Discrimination
Experience with
Discrimination
No
Yes
Mean Academic Adjustment
42.8062
36.5412
Eta
.4578
F
56.2238
Sig.
.0000
Sum of Squares
2011.13
Mean Sq
2011.13
Table 15:
Analysis of Variance
Academic Adjustment by Experience with Discrimination
by Race
Black
White
Asian
Mean Academic Adjustment
No experience of
discrimination
41. 8000
42.6790
43.8929
42
Mean Academic Adjustment
Experienced
Discrimination
35.0769
41.0000
38.0417
Table 16:
Analysis of Variance
Social Adjustment by Race
~ Mean social Adjustment
Black 28.6622
White 35.7755
Asian 30.9808
Eta F Sig.
.5841 57.2370 .0000
Sum of Squares Mean Sq
2424.65 2424.65
Table 17:
Analysis of variance
Social Adjustment by Experience with Discrimination
Experience with
Discrimination
No
Yes
Eta F
Mean Social Adjustment
34.9343
28.1839
Sig.
.6059 128.7902
43
.0000
Table 18:
Analysis of Variance
Social Adjustment by Experience of Discrimination
by Race
~ Mean Social Adjustment Mean Social Adjustment
No experience with Experienced
discrimination discrimination
Black 31.3500 27.667
,
White 36.1236 32.333
Asian 33.7143 27.791
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Table 19: Regression Models for Academic Adjustment
Model 2 Model 3 Model 4Variables
Q
,,;Model 1
Beta Q Beta Q ~ Q ~
Black
Asian
-5.03 -.35**** -5.56
-1.31
-.39****
-.08
-2.29
.58
-.16**
.03
.22
2.46
.01
.15**
Experienced
Diserim. -5.25 -.38**** -2.54 -.18**
oJ>.
lJ1
Social
Adjustment .60 .49***
Constant
Adj. R2
42.0281
.12458****
',' 42.511
.12646****
43.0364 ~
.22579****
21.0757.
.36229****
*p~.l **p~.05 ***p~.Ol ****p~.OOl
\...._-
Table 21:
Racial Beliefs in American History
Period of American History
-1650 (English heritage)
1650-1760 (Colonialism)
1760-1820 (Revolutionary Era)
1820-1860 (pre-Civil War)
1860-1914 (Civil War
and Reconstruction)
1914-1941 (WWI to WWll)
1941-1968 (postwar, civil rights
years)
1968-present (1978)
Predominant Bellefs of
Dominant Culture
Blackness is evil in the
eyes of God.
Black -animalistic" nature needs control.
Slavery is necessary, blacks cannot manage
freedom.
Slavery helps develop the nation and "protects"
uncivilized and dependent blacks.
Blacks -failure" to achieve ~ the mainstream
confirms their inferiority. It is necessary to
provide supervision and control to prevent
degeneration to a primitive state.
The inferiority of blacks is confIrmed by scientifIc
research. Continued racial segregation is
necessary.
Blacks are not genetically inferior to whites and
can "change" Equal opportunities are necessary
to counteract past discrimination and to maintain
domestic tranquility.
Inferiority of blacks is due to their motivational
level. "Change" was too sudden and adjustments
are necessary in the areas of housing, jobs,
education, desegregation, welfare, and fInancial
assistance. Many believe the social programs
have failed and are seen as creating a state of
dependency for blacks.
SOURCE: Social Forces, 56 (June 1978), 1001-1018. •A Theory of ethnic oppression: Towrd
a reintegration of cultural and structural concepts in ethnic relations theory," by J.J. Turner and
R. Singleton.
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APPENDICES
Appendix 1
Questionnaire
Dear Student:
This is a questionnaire to obtain infonnation on your experiences, perceptions and
attitudes on matters you have encountered during your matriculation at Lehigh
University. Your anonymous responses will be analyzed and used as data for a Master's
thesis for the Department of Sociology and Anthropology. The final expectation is that
the quality of campus life will be improved for you and your student colleagues. In
order to let your voice be heard, it is imperative that you return this questionnaire via
campus mail by . IT you have any questions you may direct
them to:
Lisa Belfield
Department of Sociology & Anthropology
Lehigh University
Price Hall #40
(610) 758-3810
Thank you for your time and cooperation.
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QUESTIONNAIRE
Section I:
Items 1 through 8 ask for information which will be used to establish demographic
characteristics. Please complete aU· items by placing a check mark next to the~
most accurate line of each item.
1. Sex
Male
Female
2. Class standing
Freshman
_ Sophomore
Junior
Senior
3. What is your current
cumulative G.P.A.?
4. Race
Black
White
Asian
_ Hispanic
____ Other (specify)
5. Permanent Home Residence
Urban
Suburban
Rural
6. Racial Composition of High School
_ Predominantly Black
_ Predominantly White
_ Predominantly Asian
_ Predominantly Hispanic
7. Racial Composition of Home Neighborhood
_ Predominantly Black
_ Predominantly White
_ Predominantly Asian
_ Predominantly Hispanic
8. Have you ever been on academic probation?
Yes No
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Section TI:
Items 9 through 28 are in the form of statements. Please read each statement
carefully and circle the letter(s) that most accurately reflects the extent to which you
AGREE or DISAGREE.
SA = Strongly Agree
A = Agree
U = Uncertain
D = Disagree
SD = Strongly Disagree
9. In general, 1 like the people 1 have met at Lehigh. SA A U D SD
10.1 interact with members of other races. SA A U D SD
11.1 am satisfied with the dating situation at Lehigh. SA A U D SD
12.1 feel excluded from campus activities. SA A U D SD
13.1 would recommend Lehigh to any of my friends. SA A U D SD
14.1 feel that 1 am socially successful at Lehigh. SA A U D SD
15.1 have many close friends at Lehigh. SA A U D SD
16.1 feel a part of the total college community. SA A U D SD
17.1 participate in extra-curricular activities at Lehigh. SA A U D SD
18.There are people rcan talk to on campus if
1 have a problem. SA A U D SD
19.1 feel that the grading at Lehigh is fair. SA A U D' SD
20.1 am satisfied with my academic performance. SA A U D SD
21.1 am happy with my decision to attend Lehigh. SA A U D SD
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22.The teachers are interested and encouraging. SA A U D SD
23.1 face--qbstacles at Lehigh which may prevent me
from rea'ching my career goals. SA A U D SD
24.The campus administrators at Lehigh are helpful. SA A U D SD
25.1 feel that 1 am able to compete academically
at Lehigh. SA A U D SD
26.1 plan to pursue graduate or professional education. SA A U D SD
27.1 am satisfied with my courses. SA A U D SD
28.1 feel that 1 am academically successful. SA A U D SD
Section ill:
29. At Lehigh, 1 have come into contact with people who _Yes No
have prejudice attitudes towards people of color.
30. 1 have experienced discrimination at Lehigh.
31. If you have experienced racism at Lehigh, please
indicate the type or form of racism experienced
by placing a check mark next to all appropriate
responses.
Yes No
_ Ethnic jokes
_ Harassment by virtue of your race
Condescension
_ Overt hostility
Verbal racist comments
Written racist comments
_ Racist graffiti
Exclusion based on race
Differential treatment in class
. Differential treatment outside of class
_ Other forms/types of discrimination
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32. Whether or not you have experienced discrimination yourself,
please indicate the degree to which you feel discrimination
against students of color is a problem at Lehigh University.
_ A very significant problem
_ A problem
Uncertain
_ Not a significant problem
_ Not a problem at all
33. Please indicate the degree to which you feel prejudice attitudes
against students of color is a problem at Lehigh University.
_ A very significant problem
_ A problem
Uncertain
_ Not a significant problem
_ Not a problem at all
Section IV:
34. How many campus groups, organizations are you a member?
35. On average, how many social activities (e.g. fraternity party, campus
movie, cultural event..) do you attend .at Lehigh per week?
less than 1
1
2
3
4 or more
Thank you again for your cooperation. Please return this questionnaire promptly.
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Appendix 2
Social and Academic Adjustment Responses by Race
Table 21:
Social Adjustment Responses
Black Students
Variables Strongly Strongly
Disagree Disagree Uncertain Agree Agree
1 .illl. 1 .illl. 1 .illl. 1 .llil. 1. .illl.
LIKE 0.0 (0) 9.5 (7) 5.4 (4) 81.1 (60) 4.1 (3)
INTERACT 0.0 (0) 5.4 (4) 0.0 (0) 87.8 (65) 6,8 (5)
DATE 50.0 (37) 35.1 (26) 5.4 (4) 2.7 (2) 6.8 (5)
EXCLUDE 2.7 (2) 23.0 (17) 5.4 (4) 64.9 (48) 4.1 (3)
RECOM 2.7 (2) 8.1 (6) 41.9 (31) 47.3 (35) 0.0 (0)
SOCSUC 0.0 (0) 14.9 (11) 12.2 (9) 73.0 (54) 0.0 (0)
CLOSE 2.7 (2) 12.2 (9) 4.1 (3) 77 .0 (57) 4.1 (3)
TOTAL 16.2 (12) 62.2 (46) 5.4 (4) 16.2 (12) 0.0 (0)
XC 1.4 (1) 5.4 (4) 1.4 (1) 86.5 (64) 5.4 (4)
TALK 1.4 (1) 6.8 (5) 8.1 (6) 78.4 (58) 5.4 (4)
Table 22:
Social Adjustment Responses
White Students
variables Strongly Strongly
Disagree Disagree Uncertain Agree Agree
1 .illl. 1 .illl. 1 .llil. 1 .llil. 1 .illl.
LIKE 0.0 (0) 1.0 (1) 2.0 (2) 85.7 (84) 11.2 (11)
INTERACT 0.0 (0) 3.1 (3) 2.0 (2) 91.8 (90) 3.1 (3)
DATE 10.2 (10) 11.2 (11) 10.2 (10) 48.0 (47) 20.4 (20)
EXCLUDE 29.6 (29) 64.3 (63) 3.1 (3) 3.1 (3) 0.0 (0)
RECOM 1.0 (1) 1.0 (1) 3.1 (3) 86.7 (85) 8.2 (8)
SOCSUC 0.0 (0) 0.0 (0) 9.2 (9) 81.6 (80) 9.2 (9)
CLOSE 0.0 (0) 3.1 (3) 7.1 (7) 77 .6 (76) 12.2 (12)
TOTAL 0.0 (0) 3.1 (3) 7.1 (7) 78.6 (77) 11.2 (11)
XC 2.0 (2) 1.0 (1) 4.1 (4) 79.6 (78) 13.3 (13)
TALK 0.0 (0) 3.1 (3) 6.1 (6) 83.7 (82) 7.1 (7)
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Table 23:
Social Adjustment Responses
Asian Students
Variables Strongly Strongly
Disagree Disagree Uncertain Agree Agree
1 lID.. 1 lID.. 1 lID.. 1 ill 1 lID..
LIKE 0.0 (0) 3.8 (2) 1.9 (1) 86.5 (45) 7.7 (4)
INTERACT 0.0 (0) 5.8 (3) 1.9 (1) 82.7 (43) 9.6 (5)
DATE 36.5 (19) 13.5 (7) 13.5 (7) 36.5 (19) 0.0 (0)
EXCLUDE 3.8 (2) 48.1 (25) 5.8 (3) 40.4 (21) 1.9 (1)
RECOM 5.8 (3) 7.7 (4) 21.2 (11) 57.7 (30) 7.7 (4)
SOCSUC 1.9 (1) 9.6 (5) 25.0 (13) 50.0 (26) 13.5 (7)
CLOSE 1.9 (1) 17.3 (9) 7.7 (4) 63.5 (33) 9.6 (5)
TOTAL 5.8 (3) 34.6 (18) 5.8 (3) 44.2 (23) 9.6 (5)
XC 3.8 (2) 9.6 (5) 3.8 (2) 75.0 (39) 7.7 (4)
TALK 0.0 (0) 17.3 (9) 9.6 (5) 59.6 (31) 13.5 (7)
Table 24:
Academic Adjustment Responses
Black Students
Variables Strongly Strongly
Disagree Disagree Uncertain Agree Agree
}: lID.. }: lID.. }: lID.. }: ill }: ill
FAIR 4.1 (3) 17.6 (13) 13.5 (10) 64.9 (48) 0.0 (0)
ACADPER 9.5 (7) 21.6 (16) 10.8 (8) 52.7 (39) 5.4 (4)
ATTEND 2.7 (2) 8.1 (6) 33.8 (25) 52.7 (39) 2.7 (2)
TEACHERS 1.4 (1) 25.7 (19) 18.9 (14) 54.1 (40) 0.0 (0)
OBSTACLE 5.4 (4) 40.5 (30) 23.0 (17) 29.7 (22) 1.4 (1)
ADM 0.0 (0) 21.6 (16) 28.4 (21) 50.0 (37) 0.0 (0)
COMPETE 0.0 (0) 10.8 (8) 16.2 (12) 62.2 (46) 10.8 (8)
GRAD 1.4 (1) 12.2 (9) 28.4 (21) 40.5 (30) 17.6 (13)
COURSES 0.0 (0) 14.9 (11) 6.8 (5) 73.0 (54) 5.4 (4)
ACADSUC 0.0 (0) 23.0 (17) 16.2 (12) 54.1 (40) 6.8 (5)
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Table 25:
Academic Adjustment Responses
White Students
Variables Strongly Strongly
Disagree Disagree uncertain Agree Agree
1: .llil. 1 .llil. 1 ill 1 Jm.. 1 Jm..
FAIR 1.0 (1) 8.2 (8) 5.1 (5) 74.5 (73) 11.2 (11)
ACADPER 3.1 (3) 12.2 (12) 6.1 (6) 61.2 (60) 17.3 (17)
ATTEND 0.0 (0) 1.0 (1) 8.2 (8) 71.4 (70) 19.4 (19)
TEACHERS 0.0 (0) 12.2 (12) 9.2 (9 ) 73 .5 (72) 5.1 (5)
OBSTACLE 2.0 (2) 1.0 (1) 7.1 (7) 60.2 (59) 29.6 (29)
ADM 0.0 (0) 12.2 (12) 9.2 (9) 78.6 (77) 0.0 (0)
COMPETE 3.1 (3) 2.0 (2) 7.1 (7) 66.3 (65) 21.4 (21)
GRAD 0.0 (0) 4.1 (4) 12.2 (12) 54.1 (53 ) 29.6 (29)
COURSES 1.0 (1) 2.0 (2) 4.1 (4) 77 .6 (76) 15.3 (15)
ACADSUC 0.0 (0) 7.1 (7) 10.2 (10) 58.2 (57) 24.5 (24)
Table 26:
Academic Adjustment Responses
Asian Students
Variables Strongly Strongly
Disagree Disagree Uncertain Agree Agree
! ill ! ill ! ill ! ill 1 ill
FAIR 5.8 (3) 9.6 (5) 1.9 (1) 75.0 (39) 7.7 (4)
ACADPER 3.8 (2) 17.3 (9) 5.8 (3) 51.9 (27) 21.2 (11)
ATTEND 0.0 (0) 9.6 (5) 21.2 (11) 48.1 (25) 21.2 (11)
TEACHERS 0.0 (0) 11.5 (6) 13 .5 (7) 67.3 (35) 7.7 (4)
OBSTACLE 0.0 (0) 28.8 (15) 17.3 (9) 44.2 (23) 9.6 (5)
ADM 0.0 (0) 11.5 (6) 17.3 (9) 71.2 (37) 0.0 (0)
COMPETE 0.0 (0) 3.8 (2) 3.8 (2) 65.4 (34) 26.9 (14)
GRAD 0.0 (0) 7.7 (4) 23.1 (12) 32.7 (17) 36.5 (19)
COURSES 1.9 (1) 9.6 (5) 3.8 (2) 71.2 (37) 13.5 (7)
ACADSUC 1.9 (1) 7.7 (4 ) 11.5 (6) 51.9 (27) 26.9 (14)
58
Table 27:
Student Grade Point Average
Black White Asian Row
Grade point average 1 ill 1 lID. 1 lID. Total
1. 70-1.99 (C-) 1.4 (1) 1.0 (1) 0.0 (0) .9 (2)
2.00-2.29 (C) 4.1 (3) 5.1 (5) 7.7 (4) 5.4 (12)
2.30-2.69 (C+) 45.9 (34) 15.3 (15) 15.4 (8) 25.4 (57)
2.70-2.99 (B- ) 36.5 (27) 41.8 (41) 28.8 (15) 37.1 (83)
3.00-3.29 (B) 6.8 (5) 16.3 (16) 23.1 (12) 1.4.7 (33)
3.30-3.69 (B+) 2.7 (2) 11.2 (11) 21.2 (11) 10.7 (24)
3.70-4.00 (A-) - (A) 0.0 (0) 1.3 (1) 3.8 (2) 1.3 (3)
No answer 2.7 (2) 8.2 (8) 0.0 (0) 4.5 (10)
Column Total 100.0(74) 100.0 (98) 100.0 (52) 100.0(224)
Pearson XZ=46.15, p=.00003
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